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Syllabus of the training module on Willingness to learn 

Module/Workshop Title 
 

Willingness to learn 

Learning outcomes 
Indicate the knowledge (facts, principles, 
theories and practices that characterize the 
training) and skills (ability to apply such 
knowledge) that the student is expected to 
acquire by the end of the course. They 
articulate how students will be able to 
employ the material, both in the context of 
the class and more broadly. 

 
 

It is expected that by the end of the workshop participants 
are able to successfully understand what is meant by 
“Willingness to Learn”, increase their receptiveness to 
learning moments, and to develop strategies to demonstrate 
their Willingness to Learn.  
 
A broader awareness of the relevance of this competence is 
to be developed through the analysis of hypothetical 
scenarios where this competence is approached, as well as 
through the analysis of the results obtained from the 
responses to said scenarios. 
 
A moment will be provided for participants to demonstrate 
their Willingness to Learn but also to teach. 
 
After the workshop, participants should have developed the 
following competences: 

1. Knowledge: to be able to identify the characteristics 

of a proactive person and the obstacles that might 

hinder the ability to learn from our daily experience 

and mistakes; 

2. Skills: to learn through self-evaluation questionnaire 

if there’s a pattern in the way one person 

approaches new things and not to be afraid of 

making mistakes 

3. Attitudes: to explore your own resources to 

understand how much people are prone to learn 

new things from daily experience and mistakes in 

order to reach continuous improvement. 

 

Course content and objectives Content 
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Brief description of the course content, 
which skill(s) will be trained and the main 
topics covered that will allow students to 
achieve the expected learning outcomes. 

 
 

This short workshop basically consists in guiding a reflection 
on the concept of willingness to learn through the use of a 
video and a self-evaluative questionnaire. The duration can 
be adapted from a minimum of 45 minutes to a maximum of 
1 hour, 1 hour and 30, leaving more room to participant 
interactions  
Programme - Version A (shorter) 
1. What is Willingness to learn? - 5 minutes 

2. Analysis of a video on the subject to deepen the topic: - 

10 minutes 

3. Completion of a self-evaluative questionnaire 10 minutes 

4. Discussion and guided reflection on the main concepts 

contained in the video and the results of the 

questionnaire - 20/35/65 minutes 

 
Programme - Version B (longer) 
1. What does it mean and how to show a “willingness to 

learn”? — 10 minutes 

2. How to identify and benefit from situations that provide 

moments of Willingness to Learn and subsequent 

reflection on the topic — 30 minutes 

3. How to demonstrate Willingness to Learn, but also to 

teach – practical example - 15 minutes 

4.  Reflection and Conclusion - 5/35 minutes 

 
Goals  
1. Raise awareness of the concept of willingness to learn 

2. Provide examples of what it means to be proactive and 

willing to learn 

3. Reflect on our patterns in the way we approach new 

things and mistakes 

Methodology 
Specify what the teaching method is 
(workshop with a theoretic part and 
exercises, role plays, games, simulations, 
questionnaires…) and how the proposed 

The methodology used in this module will have theoretical, 
practical and reflective components. The action starts with a 
theoretical presentation of the concept, putting it in contrast 
with the participants’ point of view on the concept (use of an 
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training activities respond to learning 
objectives. Indicate if any specific software or 
applications will be used. 

 

online polling tool such as menti.com or similar tool). After a 
brief introduction to the concept, several scenarios will be 
analysed through a self-evaluative questionnaire where the 
participants will be able to analyse the situation, to reflect on 
it, and to decide on how they would (re)act in each scenario. 
Each analysis and response will be followed by a moment of 
brief group reflection and, once the questionnaire ends, the 
participants’ willingness to learn will be assessed according 
to the answers they provided. 
For the Version B, before finishing the module, participants 
will be able to demonstrate their willingness to learn by 
jotting down one or two competences they feel they lack and 
wish to acquire/develop, but they will also have the chance 
to take time to jot down one competence they fell they are 
able to teach others. 
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